




































Codification and Dissemination (Goal 4) 

Document findings, as well as best practices from expert 
teachers, in at least two publications. 

Y3, Y5 Harmony, 
AIR, districts 

Present at two each (a) practitioner national conferences, (b) 
research national conferences, and ( c) national webinars. 

Y3, Y5 Harmony, 
AIR, districts 

Provide open-source access to the findings and tools. Y5 Harmony 

Project costs are reasonable with the depth of support educators receive and teamwork 

between partners to use actionable feedback and codify localized integration strategies. The Project 

team will use the taxonomy framework to create a toolkit that educators can use with their students 

by collecting artifacts, observing lessons, obtaining information in PL and coaching sessions, and 

conducting focus groups. Project partners will identify exemplars that allow educators to translate 

explicit SEL skill instruction into academics to enhance the toolkit and PL. To scale learning, 

Harmony will leverage its digital platform to ensure its hundreds of thousands of educators can 

access the Harmony program and the developed taxonomy at no added charge, only requiring 

Integrative Educator Supports costs to sustain this work. Further, the Project includes additional 

funds to the evaluation to add to the research that demonstrates that dynamic, blended, PL can be 

accomplished, 87 particularly when it is inclusive of pedagogical and content domains, and 

tailored to the participating educators' needs.  89 88•

86• 

E. Project Evaluation 

AIR will conduct an independent evaluation to understand impact and implementation of 

adding Harmony Integration to Harmony Standard compared to the use of Harmony Standard 

alone. The impact evaluation uses a school-level randomized design to meet What Works 

Clearinghouse (WWC) standards without reservations, and the implementation evaluation will 

provide feedback and periodic assessment of the Program towards achieving intended 

outcomes. In the descriptions of these components that follow and Appendix J.4, the key project 
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components, mediators, outcomes, and a measurable threshold for acceptable 

implementation are found. Table 4 lists the research questions (RQ) for the evaluation. 

Table 4. Evaluation RQs 

RQ Type RQ 

Confirmatory RQl. What are the impacts of adding Harmony Integration to Harmony 
Standard on (a) students (e.g., intrapersonal SEL competencies and 
behaviors, attendance, achievement in literacy and mathematics), (b) 
classrooms (e.g., classroom interactions, classroom climate), and (c) 
educators ( e.g., equity competencies, SEL beliefs, teaching satisfaction)? 

Mediators 
(Exploratory) 

RQ2. To what extent are the impacts of adding Harmony Integration to 
Harmony Standard on student and classroom outcomes mediated by 
educator outcomes and Harmony implementation? 

Moderators 
(Exploratory) 

RQ3. To what extent are the impacts of adding Harmony Integration to 
Harmony Standard on classroom environment and student outcomes 
moderated by student characteristics or demographics? 

Implementation RQ4. To what extent do educators (and why or why not) implement 

Harmony Integration and Harmony Standard with fidelity? 

RQ5. To what extent (and why or why not) are early indicators of success 
present in classrooms implementing Harmony? 

RQ6. How can Harmony Integration be improved to increase 
implementation fidelity and the presence of early indicators of success? 

El. Evaluation Methods Designed to Meet WWC Evidence Standards Without 

Reservations. The impact evaluation will address RQs 1 -3; the sample, design, outcomes, 

analysis plan, and power analyses are summarized below (see Appendix J.4: Harmony EIR 

Evaluation for more details). 

Impact Evaluation Sample. The sample will include a minimum of 40 schools (randomly 

assigned to treatment and control conditions) that began implementing the Harmony Standard 

program prior to the 2024-25 school year. The schools from the partnering districts will be evenly 

distributed between treatment and control groups. The impact evaluation (and Project) focuses on 

Grades 3-5 across two school years (2024-25 and 2025-26), including a minimum of 240 
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educators and classrooms (six classrooms/educators per 40 schools) and a minimum of 7,200 

students (30 students per classroom) participating in both years. 

Impact Evaluation Design. The impact evaluation features a cluster randomized 

comparative effectiveness design. To address potential school-level attrition and meet the goal of 

at least 40 schools (20 matched pairs) in the final sample, AIR will recruit 48 schools to participate 

in the study and match schools within districts and based on student demographics, prior student 

academic achievement, and any available SEL and school climate survey data to create pairs of 

schools that are similar on these observable characteristics. AIR will randomly assign one school 

in each pair to treatment condition and one school to control condition. For the final sample, AIR 

will compare student, classroom, and educator outcomes from the 20-24 schools in the treatment 

condition to those from 20-24 schools in the control condition. The team expects minimal school

level attrition because the schools in the study are already implementing the Harmony Standard 

program, there is strong support from districts to encourage school participation, and the team will 

take proactive steps to minimize school, educator, and student attrition. The internal validity of the 

pair-matched randomization design is robust to school-level attrition if it occurs. AIR will 

calculate overall attrition rates for schools, educators, and students and differential attrition 

rates2 for educators and students using WWC guidelines. The pair-matched, cluster randomized 

comparative effectiveness design increases the likelihood of baseline equivalence in the analytic 

sample between students and educators within treatment and control schools. AIR will measure 

and (as needed) account for baseline equivalence in the impact design. Finally, joiners pose 

minimal risk of bias. 

2 There cannot be any diffierential attrition at the school level in this design because with a paired design, if one of 
the schools in the pair drops out of the study, the other school in that pair will be removed from the analysis, 
effiectively removing treatment and control schools at equal rates. 
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Outcome Measures. To assess program outcomes, AIR will use research-validated 

measures with reliabilities above 0 .50 to meet WWC reliability standards (further detailed in Table 

3 in Appendix J.4). The impact evaluation will include multiple types and sources of data for 

Grades 3-5 students and classrooms in the RCT sample . WWC-eligible outcomes for the study 

include student-level general literacy and mathematics achievement from district-administered 

state assessments, student-level intrapersonal competencies and behaviors (i .e . ,  SEL 

competencies) measured by student self-report data from a survey administered by AIR (using 

measures from the Panorama Student Survey ) , student attendance through extant district 

attendance data, and classroom climate from student self-report surveys administered by AIR 

(using measures from the Panorama Student Survey ) . For half of the educator sample (selected 

through a stratified random sample by grade) across all sample schools, AIR will measure WWC

eligible outcomes of classroom-level teacher practice and student behavior (i .e . ,  classroom 

interactions and climate) through twice-annual (fall and spring) video observations using the 

Classroom Assessment Scoring System® (CLASS) . 92 

9 1

90

In addition, AIR will collect data on other outcomes and factors for analyses .  AIR will 

measure educator outcomes ( e .g . ,  equity competencies, SEL beliefs, teaching satisfaction) 

through an online educator survey (using existing survey scales listed in Appendix J.4) of all 

educators in the sample . In addition, AIR will collect student demographic data and 

implementation data ( described in the formative implementation evaluation section) for use in 

impact analyses . AIR will collect outcome measures at all treatment and control schools including 

student demographic and test data; student and teacher surveys administered in fall of 2024 

(baseline), spring of 2025, and fall and spring of the second year of the RCT (2025-26) . AIR will 

also collect video classroom observations in fall and spring of each RCT school year. In 2023 
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(baseline), AIR will collect extant data on the previous school year (e.g., student attendance, 

achievement test scores). 

Impact Analysis Plan. AIR will use survey scale scores (produced through psychometric 

analyses using the Rasch rating scale model ), CLASS observation scores, attendance statistics 

(e.g., percent of school days present), and student test scores in an "intent-to-treat" model, 

including all schools regardless of level of implementation. AIR will conduct impact analyses 

using a hierarchical linear modeling (HLM) approach to accommodate the nested nature of the 

design. AIR analysts will estimate two-level models with educators (Level 1) nested in schools 

(Level 2) to estimate the effocts of Harmony Integration on classrooms and educators (RQlb, c). 

AIR analysts will estimate three-level models with students (Level 1) nested in classrooms/ 

teachers (Level 2), nested in schools (Level 3) to estimate the one- and two-year effects of 

Hannony Integration on student outcomes (RQla). AIR analysts will estimate treatment-control 

differences in outcome measures within blocks. AIR conducted a power analysis (based on a 

minimum final sample of 40 schools) to estimate the minimum detectable effect size (MDES) for 

the impact models and estimate a MDES of 0.172 for student outcomes, 0.421 for classroom 

interactions, and 0.315 for educator outcomes. The team will account for missing data in the 

impact analyses in accordance with WWC guidance. 

93

AIR analysts will examine whether the eflects of Harmony Integration on student and 

classroom outcomes are mediated by educator outcomes, mechanisms through which Harmony 

SEL aims to affoct student and classroom outcomes (RQ2). To answer RQ3 and explore the extent 

to which Harmony Standard (alone and combined with Harmony Integration) increases equity of 

student outcomes, AIR will examine whether the effects of Harmony Integration are moderated by 

student characteristics ( e.g., race and ethnicity, gender). 
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E2. Provision of Performance Feedback and Assessment of Progress. The 

implementation evaluation will address RQs 4---6 and monitor progress towards goals, objectives, 

and outcomes specified in Table 2. The sample, design, data sources, analyses, and feedback 

processes are summarized below (see Appendix J.4 for more details). 

Sampk. AIR will collect formative evaluation data starting with the FDC of nine Harmony 

Implementation schools (2023-24 and 2024- 25 school years) and with the RCT impact evaluation 

cohort of 40-48 additional schools (2024--25 and 2025-26 school years). Across the two studies 

(formative and impact) up to 294 educators and 8,820 students will participate, providing data on 

implementation measures. 

Data Sources. The implementation evaluation will include multiple data sources. AIR and 

Hannony SEL will use a fideJity of implementation matrix to determine cut points for adequate 

fidelity of implementation based on program inputs and outputs. Implementation data regarding 

inputs include (1) educator participation in professional learning and coaching activities and (2) 

educator use of the Harmony dashboard to access program materials (collected by Harmony). 

Implementation data regarding outputs include (3) AIR-collected, twice annual observer ratings 

of implementation from video lessons from half of the educators in the sample (in fall and spring 

for the FDC and RCT schools) based on the Harmony implementation rubric, which measures 

implementation of key ingredients for Hannony and quality of implementation (rated on a 4-point 

scale; co-developed by AIR and Harmony SEL), ( 4) educator self-reports of implementation 

(i.e., percent ofdesson components implemented; for all educators, collected by Hannony), and (5) 

survey scales from Panorama Teacher and Staff Survey added to the educator surveys ( analyzed 

in relation to outcomes measures discussed in the impact study and also collected for FDC schools) 

regarding educator efficacy and competence ( e.g., teacher efficacy), intrapersonal competencies in 

95 

94 
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SEL ( e.g., self-reflection; growth mindset), and professional experiences ( e.g., professional well

being, belonging). To complement the fidelity of implementation data, AIR will conduct spring 

focus groups with students and educators at a subsample of Harmony Integration schools (four 

FDC and six RCT schools) to provide context for implementation and outcome data and inform 

improvements. 

Calculatingfidelity. Using these data, AIR will calculate levels of fidelity, aggregating to 

obtain quantitative values of fidelity. Fidelity is defined as composed of treatment inputs and 

outputs, which will account equally in overall measures of treatment fidelity (i.e., 50% of the 

fidelity score is from inputs and 50% is from outputs). For each component of inputs and outputs, 

measures will be calculated first at the individual level (e.g., classroom, teacher, or student), 

average individual ratings to obtain a school-level average, and then average school-level averages 

to obtain a district-level average. AIR will weight submeasures equally to then obtain an overall 

measure by averaging across those components. For example, observation ratings will be taken for 

individual classrooms for each measure on the observation rubric, average them to obtain a 

classroom-level observation score, then average the classroom-level scores to obtain a school-level 

score and subsequently for a district-level score. The school-level observation score for classroom 

instruction will then be averaged with the school-level teacher practices score and student 

experiences score for an outputs score and again for schools and districts to obtain overall fidelity 

measures.3 At the time of this proposal, the team defines implementation fidelity as meeting or 

exceeding a score of .60 and will use the first year of the FDC to finalize fidelity cut-levels for the 

RCT. The team will assign overall treatment fidelity scores at the school- and district-levels, to a 

3 AIR will convert measures to a value between O and 1 (if not already in that format) prior to calculating group 
averages. For example, Harmony implementation rubric ratings for submeasures ( on a scale of 1 to 4) will be 
averaged for individual teachers and then divided by 4. 
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level of implementation category (i.e., low, moderate, and highe- also defined in the first year of 

the FDC) to provide descriptive information on how fidelity varied across treatment components, 

schools, and districts. 

Analysis Plan. AIR will use multiple analyses in the formative evaluation to answer RQs 

4-6 and report on progress toward performance measures. AIR will analyze focus group transcripts 

to identify key themes with NVivo software, psychometrically analyze scale survey data,96 and 

summarize quantitative data ( e.g., survey scale scores, survey item responses, fidelity of 

implementation data) using descriptive statistics (i.e., multiple measures of central tendency and 

distribution information). To answer RQ4, AIR will examine levels of implementation fidelity (for 

both Harmony Standard and Harmony Implementation) overall and across educators, schools, 

districts, treatment/control conditions, and years. AIR will use themes from focus group data and 

responses from implementation items added to the educator surveys to understand facilitators and 

challenges of implementing the programs and the relationships between these factors and 

implementation fidelity levels. To answer RQ5, AIR will analyze outcomes data overall and across 

educators, schools, districts, treatment/control conditions, and years. AIR will analyze 

relationships between these data and responses from educator surveys (for early indicators of 

progress) and implementation fidelity data and use themes from focus group data to provide 

additional context. To answer RQ6, AIR will identify themes across these findings and consult the 

research literature to develop recommendations throughout the evaluation for Harmony to use 

towards continuous improvement during and after the Project. Through regular feedback 

processes to support continuous improvement, AIR will use biweekly meetings with Hannony 

to share preliminary findings and annual memos (winter) and reports (summer) to share final 

findings to leverage and surface opportunities for improvement. 
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